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A Technique for Collaborative Discussion of Teacher GAP Reports 

 

GAP reports have useful information  for curriculum and instruction. The 

district GAP report for an assessment provides information about the ef-

fectiveness of the curriculum in the classroom.  The region information 

on the GAP report provides information about the difficulty level of dif-

ferent questions. The comparison of the district to the region provides 

information about weaknesses within the districts curriculum. 

 

Teacher GAP reports provide useful information to teachers for changing 

instruction. Rather than being a solitary activity, this can be a collabora-

tive activity. Authors such as Giselle Martin-Kniep  have  written about 

teacher collaboration improving  student learning. The interpretation of 

the GAP report data needs to be about improving instruction. Teacher 

collaboration may be one technique for encouraging this change.  

 

Technique 

The following process is a technique for encouraging teacher conversa-

tion around instruction and the standards. For this workshop, one large 

sheet of paper will be needed for each grade level or content group. Each 

teacher will need to have a copy of his or her GAP report in “table” for-

mat.  Run the GAP reports by Building—Teacher.  The sort is defaulted 

by “standard.” For grades 3—8, copies of the Common Core Learning 

Standards will be needed and a copy of the annotated released questions 

if desired. For high school Regents, a copy of the Regents exam should 

be provided.  

 

Step 1  

Ask teachers to circle the five item numbers with the highest percent cor-

rect and the five items with the lowest percent correct in the “region” 

column. These are probably items that are not indicative of your curricu-

lum or instruction.  

 

Step 2 

In the “teacher %” column, mark off the five items with the highest per-

cent correct and the five items with the lowest percent correct, but do not 

include any items already circled in Step 1.  
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Step 3 

In the “teacher gap” column, mark off the five items with the highest percent correct and the five 

items with lowest difference from the region. Note that for items in red, the lowest number is the 

one with the largest value ignoring the negative sign. For Step 3, include all items whether the 

item has been circled before or not. 

 

Step 4 

Designate one teacher on a grade level or one teacher for the content area as a recorder.  This per-

son will create a chart with a column for each teacher and three horizontal sections with five rows 

in each section. The first section is for the item numbers of the five highest item numbers for each 

teacher from Step 2. The recorder will record those items for each teacher. The second section is 

for the five lowest items from Step 2, and the third section is for the lowest items from Step 3. 

The items identified for each teacher are usually different between Step 2 and Step 3.  

 

Step 5 

Identify within the first section on the chart items that are repeated and ask teachers to discuss 

how they teach that standard or skill.. This is a chance for teachers to celebrate  effective instruc-

tion.  

 

For section two, ask grades 3—8 teachers to identify items that are repeated and to read the stand-

ard associated with the item or to read the “annotated” released item. Regents teachers will re-

view the actual exam question.  If using the standards, question what is embedded in the standard 

that might need more attention in instruction. If reading the item, how does the item differ from 

current instruction? For third section of the chart, repeat the instructions for used for the second 

section. 

 

 

Reflection 

 

Teachers may need to discuss spending less time on the standards identified in section one  to 

provide more time for standards in sections two and three. Teachers may need to talk about creat-

ing resources that  might  be more targeted to the standard associated with the item. One of the 

teachers in the  group whose students may have performed considerably better on an item identi-

fied as a shared weakness may already have found teaching materials to share.  

 

The discussion should not include each teacher’s percent for any item. In elementary school the 

difference of two students getting an item right or wrong may result in a 10% difference in the 

percent.  Teachers of inclusion classes and teachers of AIS  students may have  a lower percent of 

students correctly answering items. Teachers may need to be reminded that the conversation is to 

be about instruction rather than about individual students.  

 

The focus of this technique needs to be on instruction and the CCLS.  The discussion needs to be 

about positive change rather than criticism of the assessment or implementation of the CCLS.  

 

 

 


